
Fraser Crescent School Analysis of Variance – 2021 School Year 
 

2021 Student Achievement Targets – Academic and Competency Based   
 
 

 
The student achievement targets for 2021 comprises of three types of data. There is a priority on 
literacy and numeracy. One area of our data focusses on end of year achievement in Reading, 
Writing and Mathematics, in relation to curriculum levels. In 2021 we set student achievement 
target in Mathematics.  
 
We continued our approach in setting, monitoring and assessing competency based goals for 
every student in 2021. This meant that students were given a competency (life-skill/social) based 
goal, aimed at supporting the children’s wider achievement in school (and beyond). We feel that 
the achievement of the competency based goal, will support progress of the academic goal, as 
well impacting on other areas of learning. We set a target of at least 55% of students reaching 
their goal (Green).  
 
Our third area of student target setting was based on children’s engagement, attendance and 
equity (access to opportunities). This area was new in 2021. The targets were based on the 
information in our Engagement, Attendance and Equity (EAE Register). 53 children throughout 
the school were targeted for significant improvement from their beginning of the year EAE score.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 
 

2021 Student Achievement Targets – From the 2021 Charter 

1. Year 3 - 2020 Maths data: 27 students are achieving At Level 1 or below. By the end of the year 
these 27 students will be achieving Early Level 2. 

 
Start of year Graph  
                                                     2020 Mathematics Best Fit Level 

 

 
 
End of year Graph                                       
                                                          2021 Mathematics Best Fit Level 

 

 
 

 
Year 3 Maths Goal: Not achieved. 16 students are still working At Level 1 or below compared to 27 
students in 2020. In 2021, 19 students are working at Early 2 or higher compared with 8 students in 
2020 
 

 



 

2021  Student Achievement Targets – From the 2021 Charter 

 
2. Year 4 - 2020 Maths data: 24 students are achieving At Early Level 2 or below. By the end of the 

year these 24 students will be achieving At Level 2. 
 

Start of year Graph  
2020 Mathematics Best Fit Level 

 
End of year Graph    
                                                                   2021 Mathematics Best Fit Level 

 

 
 
Year 4 Maths Goal: Not Achieved. 
20 students are still working at Early Level 2 or below. 21 students are now working At level 2 or above. 
 
 
 



 
 

2021 Student Achievement Targets – From the 2021 Charter 
 

3. Year 5 - 2020 Maths data: 19 students are achieving At Level 2 or below. By the end of the year 
these 19 students will be achieving Early Level 3. 
 

Start of year Graph                          
                                                    2020 Mathematics Best Fit Level 

 
End of year Graph and Table  

                   2021 Mathematics Best Fit Level 

 

 
 

Year 5 Maths Goal: Not Achieved.  
11 students are still working At level 2 or below. 23 students are now working at Early Level 3 or above, 
compared with 9 students in 2020. We had 5 new students join this year group in 2021. 
 
 
 
 



2021 Student Achievement Targets – From the 2021 Charter 

 

Year 6 - 2020 Maths data: 38 students are achieving At Early Level 3 or below. By the end of the 
year these 38 students will be achieving At Level 3. 
 

Start of year Graph  
                                                           2020 Mathematics Best Fit Level 

 
End of year Graph and Table  
                                                       2021 Mathematics Best Fit Level 

 

 

Year 6 Maths Goal: Not Achieved 
20 students are achieving Early 3 or below (32 students in 2020, not 38 as stated in our goal). 24 
students are achieving At Level 3 or above (8 students in 2020) 
 
 
 
 
 
 
 
 



 

Fraser Competency Goals 2021 
 
In 2021 teachers, students, and whanau identified and selected goals that would help to develop essential 
skills in individual students at Fraser Crescent School. These individual goals were developed under the 
umbrella of our Fraser Values, Future Focussed, Respectful, Active Adventurer, Striving for Success, 
Enthusiastic, and Resourceful. We set a target of at least 55% of students reaching their goal (Green).  
 
This goal was achieved as 62% of students attainted their competency goal. 146 students have achieved 
Green, 88 students have achieved Orange, and 2 students have achieved Re 
 
 

 
 
 

 
Boys - 75 Boys have achieved Green, 60 have achieved Orange, and 1 student has achieved Red. 
 

 
 
 
Girls - 71 Girls have achieved Green, 28 have achieved Orange, and 1 student has achieved Red. 



 
 
 
Maori - 54 students have achieved Green, 36 students have achieved Orange, and 0 students have 
achieved Red. 

 
 
 
NZ European/Pakeha - 64 students have achieved Green, 38 students have achieved Orange, and 2 
students have achieved Red. 

 



Equity and Engagement Report 2021 
 
At the beginning of 2021, 47 target students were identified from across the school, based on their 
engagement in school life. The children were scored on a range of factors including attendance and 
lateness, participation in class, out of school interests, participation in school clubs and groups etc. 
Children’s start of the year scores range from 5 - 36. Target students either had an existing low score on 
the Equity and Engagement Register compared to their peers, or were at risk of significantly decreasing 
in their score throughout the year.  
 
Of the 47 students selected, 28 were male and 19 were female. There were 25 Māori students, 17 New 
Zealand European/Pakeha students, and 5 students classed as Other ethnicity. There was no set number 
of students selected from each class, as staff recognised that some classes and cohorts had a higher 
number of students at risk of low engagement. 19 Junior school students were selected, ranging from 
Year 1 to Year 3, while 28 Senior school students were selected, ranging from Year 4 to Year 6.  
 
For all of the following graphs, green represents the percentage of students who achieved their end of 
year target score (as set by their teacher at the beginning of the year). Red represents students who did 
not achieve their end of year target score.  
 

 
 
The graph above shows that of all the 47 target students from across the school, 87% achieved their 
target end of year score, while 13% did not achieve their target score. This equates to 41 “green” 
students, and 6 “red” students.  
 

 
 
The Junior graph shows that of the 19 Junior target students, 84% achieved their target end of year 
score, while 16% did not achieve their target score. This equates to 16 “green” students, and 3 “red” 
students. The Senior graph shows that of the 28 Senior target students, 89% achieved their target end of 
year score, while 11% did not achieve their target score. This equates to 25 “green” students, and 3 
“red” students.  
 



The slight difference in these percentages suggest that it may have been easier to engage Senior 
students in Years 4-6, compared to Junior students in Years 1-3. This is reflected in the Equity and 
Engagement register, as there are 8 different school programmes and extracurricular activities that only 
Senior students can participate in (e.g. Dance Splash, He Toa, Fraser Ambassador).  
 
Although there were a number of new programmes targeted at Junior students in 2021 (e.g. Junior 
Coding Club, Junior Cooking Club, and Hobbies Club), this data suggests that in 2022, we may need to 
provide even more opportunities for Junior students to get involved in school life at Fraser.  
 

 
 
The Māori Students graph shows that of the 25 Māori target students, 92% achieved their target end of 
year score, while 8% did not achieve their target score. This equates to 23 “green” students, and 2 “red” 
students.  
 
The NZ European Students graph shows that of the 17 NZ European target students, 76% achieved their 
target end of year score, while 24% did not achieve their target score. This equates to 13 “green” 
students, and 4 “red” students.  
 
It is also important to note that all 5 students classed as ‘Other’ ethnicity achieved their target end of 
year score. 
 
The only difference in school programmes that could have contributed to this discrepancy between 
Māori and NZ European students is He Māori Ahau which is an “I am Māori” Wellbeing & positive 
identity programme for Senior Māori Students. 12 Māori learners who were also target students on the 
Equity and Engagement Register completed the He Māori Ahau programme this year.  
 

 
 
The Male Students graph shows that of the 28 Male target students, 82% achieved their target end of 
year score, while 18% did not achieve their target score. This equates to 23 “green” students, and 5 
“red” students.  
 



The Female Students graph shows that of the 19 NZ European target students, 95% achieved their target 
end of year score, while 5% did not achieve their target score. This equates to 18 “green” students, and 
1 “red” student. 
 
The difference in these percentages suggest that it may have been easier to engage Female students, 
compared to Male students. One programme (Poi Making), was exclusive to Female students in year 5 
and 6, however, only 3 target students participated in this. 
 
This data suggests that in 2022, we may need to provide more programmes specifically targeted at Male 
students’ interests.  
 

Data from the end of year Register.  

Name  
(to be taken off 

for board 
meeting) 

Room Start of 
year 

score 

End of 
year 

target 

Mid Year 
Prediction  

End of 
year 

Score  

Notes: change from 
start of year to end 

of year (+/-) 

Child 
Number   

 12 17 20 G 20 +3 1 

 12 13 15 O 19 +6 2 

 12 12 18 G 20 +8 3 

 12 15 18 G 18 +3 4 

 12 18 20 G 26 +8 5 

 12 18 20 G 21 +3 6 

 12 19 20 O 15 -4 7 

 12 21 24 G 24 +3 8 

 11 16 19 G 26 +10 9 

 11 14 17 G 20 +6 10 

 11 10 13 R  Student Left School  

 11 15 18 G 26 +11 11 

 11 13 18 O 18 +5 12 

 11 15 18 G 24 +9 13 

 11 23 25 G 28 +5 14 

 11 22 24 G 28 +6 15 

 11 23 23 G 24 +1 16 

 10 5 9 G 22 +17 17 

 10 13 17 O 18 +5 18 

 10 13 17 R 15 +2 19 

 10 13 17 O 22 +9 20 

 10 21 24 G 30 +9 21 



 10 21 24 G 27 +6 22 

 10 25 27 G 29 +4 23 

 9 10 18 O 20 +10 24 

 9 12 19 O 22 +10 25 

 9 16 20 O 22 +6 26 

 9 17 22 O 22 +5 27 

 9 17 23 O 23 +6 28 

 9 17 21 O 18 +1 29 

 8 8 12 O 16 +8 30 

 8 8 12 G 13 +5 31 

 8 12 15   Student Left School   

 8 13 17   Student Left School   

 8 15 19 O 29 +14 32 

 8 19 22 O 23 +4 33 

 8 20 23 O 27  +7 34 

 8 21 24 G 23 +2 35 

 6 10 16   Student Left School   

 6 16 20 O 18 +2 36 

 6 17 20 G 18 +1 37 

 6 19 24 G 25 +6 38 

 5 6 10 O 24 +18 39 

 5 8 12   Student Left School  

 5 9 12 O 13 +4 40 

 5 11 14   Student Left School  

 5 14 18 G 21 +7 41 

 5 14 18 O 22 +8 42 

 5 14 18 O 24 +10 43 

 5 19 22 G 22 +3 44 

 5 22 24 G 27 +5 45 

 2/3 12 15 O 15 +3 46 

 2/3 11 15 G 18 +7 47 



 
 

Goals in 2021 Annual Plan. 
Goal One: Embed Fraser curriculum and bring our principles to life within our school 
 

- Refine and embed assessment and reporting methods to increase our focus on monitoring and 
measuring competency goals.  

- Begin work with Maori Achievement Collaborative to provide further support in developing culturally 
responsive practice and curriculum principle 4. Introduce teachers to Aotearoa histories curriculum.  

- Implement actions from 2020 Learning and Play Review  
- Develop a draft curriculum for the creative Hub programme.  
- Provide ongoing PLD and support for teachers on curriculum principles 1,2, 3 and 4. Complete the 

principle 1-pager documents. Prepare curriculum reports in Terms 1, 2 and 3. 
 
The above actions will result in: 

- 2021 Student Achievement Targets being met. This includes both academic and learning 
disposition/competency goals.  

- Increased effectiveness of Learning Through Play programmes through making improvements to this 
programme.  

- Clear evidence of our curriculum principles being infused into learning programmes. Evidence will include 
teacher curriculum principle reflection data.  

- Community being well informed of major initiatives at school and being able to partner with the school to 
shape these.  

- Children improving their creative and thinking skills through participation in the creative Hub programme. 
- A continued increase in teachers’ culturally responsive practice, including their understanding of the 3P’s of 

the Treaty of Waitangi (Partnership, Participation and Protection), and the emerging content in Aotearoa 
New Zealand Histories.  

 
Actions Taken:  

- Work on our competency goals was reviewed over the year, as well as teachers sharing more of their 
practice in regard to measuring and monitoring these goals.  

- The leadership team and the teaching staff starting working with the Maori Achievement Collaborative early 
in 2021. The leadership team attended the Wellington MAC Hui in January, and subsequent regional PLD 
throughout the year. Kim Nikora lead a staff meeting in March which focussed on culturally sustaining 
classrooms and Te Tiriti o Waitangi, looking at the 3P’s of the Treaty - Partnership, Participation and 
Protection. A number of key resources were shared with staff over the year. The Upper Hutt Principal 
Association has started working collectively on a putting together a ‘local stories’ resource for educators in 
Upper Hutt with a focus on local Maori history. Kim Nikora has supported the group in getting this underway.  

- Our Learning Through Play programmes continued in 2021. More resources were purchased for the 
programme and a shipping container was relocated and sorted, in order to provide better access to the 
equipment.  

- A draft creative curriculum for the Hub has been developed, but this has yet to be fully implemented. We are 
exploring the balance between coverage of learning areas and aligning with what is being taught in each 
class.  

- Our curriculum principles were further promoted in 2021 through a range of programmes and initiatives. 
These included children’s involvement in setting and monitoring competency goals, PB4L programmes, 
NPDL units, and our work with the Maori Achievement Collaborative.   

Analysis – reasons for variance:  
- The competency goal process and other areas of reporting on student progress were interrupted by the 

lockdown. The staff are now becoming more familiar and capable with the process of monitoring and 
measuring competency goals.  

- Our school’s involvement with MAC is going to be highly beneficial, both in supporting teachers and 
leadership. Positive steps were made in 2021.   

- Not all the outcomes for our Learning Through Play programme were achieved in 2021. Barriers around 
time/funding for teachers and teacher aides to meet about programme expectations still exit.  

- The implementation of the Hub’s creative curriculum was an initiative that we didn’t get as far with in 2021 
as we had hoped. A lack of time was the most significant factor in doing this.  

- Due to a lack of time, the curriculum principle 1-pagers and curriculum reports were not completed.  
Evaluation – further development: 

- In 2022 the school will continue in setting competency based targets, to support our academic achievement 
targets. At the end of 2021, we had several key staff leave the school, so our new staff will need to be 
supported in the process of setting and monitoring competency based targets.  

- We need to continue our work with the Maori Achievement Collaborative in 2022. Completing the Local 
Stories piece of work in 2022 would also help teachers within our school in terms of understanding localised 
Maori history.  



- Learning Through Play programmes will continue in 2022. There is a need to improve the spaces and 
storage to support these programmes.   

- Early in 2022 we will lose the use of the Hub, which will impact on our ability to deliver the Hub’s creative 
programme. The review of our Fraser Curriculum will align and help to promote the Hub’s creative 
curriculum. There are a number of local schools who are doing some innovative work in this area, and we 
will look to undertake some school visits in 2022.  

- The review of our Fraser Curriculum in 2022 will include completing the curriculum principle 1-page 
documents.   

 
 

Goal Two: Create positive classroom cultures across the school 
 

- Update and commence work on our Equity, Attendance and Engagement Register.  
- Review and improve the function of the Student Support Group.  
- Hub to become more self-sufficient, working alongside LSC and Student Support Coordinator to increase 

the number of social and learning programmes it offers.  
 

The above actions will result in: 
 
- An increase in positive student behaviour across the school. 
- Improvement in student attendance of targeted students.  
- Greater participation in extra-curricular activities by students identified in the Equity, Attendance and 

Engagement Register. 
- Improved consistency between staff in terms of rules, expectations, and how to deal with different 

situations. 
 
Actions Taken:  

- By the end of Term 1 we had developed a school-wide Equity, Attendance and Engagement (EAE) 
Register. Targets were set for 53 children throughout the school. A number of goals and initiatives were 
then identified and these were actioned throughout the year. 87% of students reached their goal by the end 
of the year.  

- The Student Support Group made a number of changes in 2021. A detailed Googledoc was kept throughout 
the year to track and monitor the actions of this group. The members of the group defined the roles of each 
individual member.  

- The Hub continued to run in 2021 but didn’t become any more self-sufficient than in previous years. It did 
offer a wide range of diverse programmes, aided by some extra funding.  

Analysis – reasons for variance:  
- We made really good progress with our Equity, Attendance and Engagement (EAE) Register in 2021. This 

was further supported by additional funding (often Covid related), which allowed the school to provide more 
supports for students.  

- The Student Support Group was a very positive initiative for the school in 2021. Defining of roles ensured 
that there wasn’t repetition of tasks, or actions that weren’t addressed. The addition of a wellbeing 
coordinator/nurse, meant that there were a number of other services that we could offer students and 
whānau. We also secured extra funding through the Ministry of Education and grant providers. This allowed 
us to offer a very extensive array of programmes to students, as well as including a number of students who 
would often miss out on such supports.  

- A lack of time and classroom moves didn’t support the Hub to grow and develop over the year as 
anticipated.  

Evaluation – further development: 
- We will continue with our Equity, Attendance and Engagement (EAE) Register in 2022. It is likely we will 

only score the children at risk, as opposed to the whole school which we did in 2021. Our data suggests that 
we need to focus more on boys and junior students. The Board have allocated funds of $10,000.00 in the 
2022 budget to allow the school to provide some programmes to support this initiative. We will also continue 
to explore other funding providers and grants.  

- We will continue to run the Student Support Group in 2022. It would be really beneficial if we were able to 
provide a wellbeing coordinator in 2022. Reviewing the roles of group members and feeding key information 
back to teachers would be worthwhile actions.  

- The Hub will be closed temporarily at the beginning of 2022 but will need a re-investment of time and 
energy once it reopens. The goal is for the Hub staff to lead the Hub, with school leadership providing a 
critical friend role.   

Goal Three: New Pedagogies for Deep Learning  
- Effectively build capacity of pedagogy and practice related to ‘deeper learning’, through participation in PLD, 

professional reading and sharing practice.  
- Embed the deep learning goals within our school vision and values. Articulate the language of the 6 

Learning Competencies with learners and community. Revisit and review the school conditions for deeper 
learning. 



- Enable all teachers to master new technologies (coding, blogs, podcasts, etc.) so they can create innovative 
learning environments where ICT enhances deep learning. This will be supported by teachers attending 
NPDL and Digital Technologies PLD. 

- Engage our community in NPDL – ‘leading deep change’ as genuine learning partners, providing feedback 
at our annual Whānau Hui and through Educa/school newsletters. Also inviting whānau to Learning 
partnership/learning spaces/school events. 

 
The above actions will result in: 

- Greater consistency of teacher practice across the school in developing deep learning.  Improved learning 
outcomes for students. Rich learning tasks become the main focus for learning tasks. Learning tasks are 
meaningful and purposeful resulting in engagement from the students.  

- Teaching staff understanding the “why” behind our Curriculum Principles, Learning Competencies and topic 
themes and are able to clearly articulate this understanding. Teaching staff incorporate deeper thinking 
ideas into planning and programmes. Creativity and deeper learning is embedded as a part of the everyday 
classroom programme. 

- Students are more capable of articulating their learning needs and their next learning steps. Students 
achieving their potential. Students demonstrate using creative thinking skills and feel empowered to learn 
using their strengths, talents and gifts. 

- Increased choice for students with regards to how, what and where they learn/work. – active lifelong 
learners. Students use technology effectively with competence. 

 
Actions Taken:  

- NPDL Lead (Michelle Picard) shared an example of a Mini Moderation “Finding our Way” This was a 4-week 
unit implemented in a Year 1 class which integrated Mathematics, Technology and the Arts. 

-  The development of a Fraser Crescent School Deep Learning Definition supported a more consistent 
approach to NPDL across the school. This supported teachers to improve learning outcomes for students 
and provide rich, meaningful and authentic learning tasks. 

- Clear evidence of our curriculum principles being infused into learning programmes. Evidence will include 
teacher curriculum principle reflection data.  

- Through the use of our NPDL Planning Templates teachers are able to identify appropriate FCS Curriculum 
Principles, Learning Competencies and topic themes to meet the learning needs and interests of their 
students. Teachers collaboratively planned a Term 3 NPDL Unit which focussed on 2 of the 6 C’s and aimed 
to increase student agency and use the student’s passions. 

- We continued to explore ways to engage with our parent community and share our students learning through 
NPDL.     

- A variety of digital technologies were shared with teachers and support to include them in their classroom 
programmes was provided. 

- 
Analysis – reasons for variance:  

- The impact of Covid 19 once again on school attendance, programmes, student & staff well-being, impacted 
our ability to fully embed NPDL across the school and to empower all our students to be able to articulate 
their next learning steps and reach their full potential. 

- Due to the on-going pandemic, our focus shifted to staff & student well-being. 
- A goal for 2021 was to join a moderation process, however with the nationwide Level 4 lockdown in August 

we were unable to achieve this goal. 
Evaluation – further development: 

- Continue focussing on NPDL in 2022 with the goal of encouraging all teachers to use and access the Deep 
Learning Competency Framework and Suite of Tools and increase the use of the Learning Progressions 
Rubrics by both teachers and students to support learning and assessment/reporting. 

- Use the Learning Competencies Rubrics alongside our 2022 Individual Student Competency Goals. 
- Bring our 5 Curriculum Principles to life through our rich localised Fraser Curriculum which caters to needs, 

passions and talents of our diverse learners. 
- Re-engage with our Whanau and community when possible with COVID-19 Traffic Light System. 

 
 
 

Goal Four: Positive Behaviour 4 Learning   
 

- Staff PLD to continue to engage with the school acknowledgement system and the recording of behavioural 
incidents in our Pastoral system.  Review and revise our FCS Behaviour Matrix early in 2021. 

- Gather student voice regarding our Fraser tokens and class and school celebrations to keep our students 
engaged, particularly our senior (Y5/6) students. 

- Further development of the PB4L Lesson Plans & the use of pastoral data. Frequent analysis of Pastoral 
Data throughout the year to review our PB4L System and inform decision making. 

- Share our PB4L-SW success with our school community and gather feedback from them. 
 



The above actions will result in: 
- Our Fraser Values being visible across the school in words and actions. An increase in positive student 

behaviour across the school with an increased focus on learning and improved student achievement 
outcomes. 

- Teachers consistently using the PB4L Lessons and regularly revisiting them across the year. Improved 
consistency between staff in terms of rules, expectations and how to deal with different situations. 

- Increase in teachers uploading Pastoral Data into Edge to capture student behaviour, but a decrease in 
major and severe behaviour incidents across the year. 
 

Actions Taken:  
- 2021 was a positive year for embedding the PB4L programme. The acknowledgement system was refined, 

and a large number of Fraser Fun Times occurred in classes, as well as a few school wide celebrations. 
The staff significantly increased the number of pastoral entries into our Student Management System. The 
behaviour matrix was reviewed. Student voice was gathered in terms of Fraser Fun Time activities, and a 
number of items were purchased to support these. More PB4L lessons were developed, along with an in-
class tracking sheet. PB4L pastoral data was analysed throughout the year.  
 

Analysis – reasons for variance:  
- Positive progress was made throughout the year with PB4L to the extent that at the end of the year, we 

successfully applied to be included in the Tier 2 programme. In addition, the school also used the 
SenseMaker tool which provided a number of key insights.   
 

Evaluation – further development: 
- A number of challenges and areas for development lie ahead with the PB4L programme in 2022. This 

includes having lost our 2 PB4L leaders (Michelle Picard and Phillipa Whiteman), successfully starting Tier 
2 and maintaining Tier 1 progress. There is an ongoing challenge ensuring that pastoral records are being 
consistently entered. In 2022 we will change the token system to a reusable plastic token, rather than 
getting paper tokens printed. We need to ensure that the children are still motivated by the Fraser Fun Time 
acknowledgements.  
 

 


